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Overview 
The Curriculum Committee focused this summer on following up on ideas and issues 
related to curriculum and the Integrated Clusters that arose in our campus-wide forums 
in November 2016 and April 2017. The purpose of this report is to describe our thinking 
on some of these issues, share drafts of our proposals, and solicit feedback from faculty. 
 
In our approach to curriculum and the Integrated Clusters, we are attempting to balance 
integrity to the underlying principles of academic curriculum with practical and 
pragmatic action. We aim to provide preliminary mechanisms and tools for offering the 
innovative credit-bearing cluster experiences faculty have developed or described while 
acknowledging that we are in unknown territory. While we do not want to limit 
opportunities for innovation or collaboration, we are also acutely aware of the 
uncertainty associated with Integrated Clusters and their effects on the curriculum. As a 
result, we are offering “phase one” of a system designed to accommodate faculty needs 
while maintaining a focus on the student experience. 
 
 
Focus on Student Learning: Select and Reflect 
 
A primary goal of the Integrated Clusters is to engage PSU students and provide them 
with high-impact learning experiences. In thinking about how our processes for 
developing and approving courses need to change in order to support Integrated 
Clusters, the Curriculum Committee has tried to consider all potential revisions in terms 
of how they will promote student learning.  
 
We are considering the use of attributes and tags as a mechanism to enable students to 
identify the kinds of experiences and skills available through particular courses. The 
addition of attributes and tags to courses will allow students to select courses that will 
build their knowledge and skills. We envision that in the First-Year Seminar, students 
will begin to identify their interests and the skills they want to acquire. They will learn 
how to select courses that will support their goals, using attributes and tags. In their 
general education Capstone course, students will be encouraged to reflect on what 
they’ve learned and how they will use their final transcript/academic report to 
showcase their knowledge, experiences, and skills for potential employers. 
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Attributes would be assigned to courses and appear as a designation in Banner, in a 
similar way to General Education Connections. Attribute designations would happen at 
the course level, meaning all sections of the same course would share the same 
attribute. A program would create a course and request an attribute (such as Toolkit)—
or a program could request the attribute for an existing course. 
 
Tags, on the other hand, would be designated at the section level from semester to 
semester. These would be designated by the instructor or program. We envision that 
tags would serve three purposes:  
 
● improve the course search experience for students;  
● help students to see if they'd prefer one section of a course over another (e.g., a 
student might choose to take a section designated with a “project based 
learning” tag as opposed to a section taught in a more traditional format, or a 
student might choose the traditional format because they already have other 
project based courses that semester); 
● help students to articulate (during and at completion) the skills and experiences 
they have acquired and how these skills and experiences help them stand out in 
the job search. 
 
We believe this approach will support the goal of students becoming self-regulated 
learners who can intentionally select courses to support their goals and then reflect on 
and clearly articulate what they know and can do. 
 
We already have the capacity to designate attributes in our current system. We have 
found examples of other institutions that use tags and are in the process of investigating 
the feasibility of using tags. If PSU adopts attributes and tags, we will also need to design 
a new kind of academic report, in addition to the traditional transcript, that will 
showcase students’ knowledge, skills, and experiences. We are thinking that this new 
academic report should be developed in collaboration with Career Services, Student 
Affairs, the General Education Committee, and other campus groups. 
 
NOTE: “Toolkit” courses are mentioned above as an example of courses with an 
attribute. We plan to introduce the Toolkit attribute (TK) this fall for 1-credit, skills-
based courses, open to all students. We envision that these courses will be sponsored 
by academic programs and can be experimental or permanent. They can also be created 
as “pop-up” courses if opportunities arise; for example, a visiting artist might offer a 1-
credit master class during a weekend that would be designated as a Toolkit course. For 
more information about Toolkit courses, see Appendix A to this report. 
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A Big Question We’re Grappling With: What Is Cluster Curriculum? 
 
A question that we keep coming back to in all of our discussions about Integrated 
Clusters and the curriculum is “What is Cluster curriculum?”—what does Cluster 
curriculum mean within a Cluster and across more than one Cluster? We are not yet 
clear about what it means for an experience to be associated with a particular cluster as 
compared to a more general “cluster-ish” experience.  
 
We have discussed the concept of creating Cluster prefixes for curriculum offerings, but 
it is not clear to us what it means for a course to be of a particular Cluster. If we were to 
create seven different Cluster prefixes, that would suggest that collaborations and 
offerings within Clusters are more likely than across Clusters. We want, however, to 
avoid strict divisions between Clusters and to encourage offerings across Clusters with 
the overall vision of integrated clusters. If a course were to be offered in collaboration 
across two or more clusters, and we had Cluster-specific prefixes, would such a course 
be cross-listed, or listed in just one Cluster?  
 
The Curriculum Committee believes that creating prefixes for each Cluster is not 
advisable for the time being. From a philosophical perspective, it isn’t yet clear to us 
what it means for an academic program to be associated with a specific cluster. Clusters 
seem to be more like administrative/organizational entities than academic entities at 
this time. Without answers to these questions we are reluctant to create a system of 
prefixes for each Cluster that might need dismantling in relatively short order. While it is 
relatively easy to add to the curriculum, it is much more challenging to delete 
curriculum prefixes, and such later on. 
 
 
A New Addition to the Curriculum: Project-Based Courses 
 
With that said, we have identified one kind of Cluster-ish experience that is currently 
being offered and requires a new format and process. That is the Project-Based course. 
We are developing a template for variable (1-4) credit Project-based courses. (See 
Appendix B to this report for more information about Project courses.) 
 
Project courses could be offered by individual programs, or, if multi-disciplinary, could 
be offered with an IS prefix. Discipline prefixes would be used for discipline-specific 
projects and IS for multi-disciplinary or Cluster-based projects. All project courses would 
be experimental. A document with all project descriptions would be available online 
each semester so students can see what they'd be signing on for.  
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Decisions Made for 2017-2018 
 
Here is a summary of the decisions the Curriculum Committee has reached as we look 
forward to the academic year ahead: 
 
● Committee members are open to the idea of a “general” cluster code (e.g., “IC” 
for Integrated Clusters) but recommend waiting at least a year—through 
implementation of the initial phase of Clusters and curriculum—before making a 
decision. We will be better equipped to make deliberate, well-informed choices 
as the clusters get up and running and as faculty and students engage in a variety 
of cluster experiences.  
● As administrative units, clusters are just developing. Until administrative 
structures are in place, cluster-coded courses and experiences would have no 
official oversight. In the meantime, we will work with faculty to make use of 
existing mechanisms, experimental offerings, and new opportunities such as 
assigning attributes (e.g.,“Toolkit”) to courses. 
● Programs can create Project-based courses of variable (1-4) credits using 
program/discipline prefixes. These could be permanent offerings (similar to 
Special Topics), or a multi- or inter-disciplinary “Project” can be assigned an IS 
prefix with 1-4 variable credits. IS Projects would be experimental because they 
are temporary. 
● A multi- or inter-disciplinary Special Topics course can be assigned an IS prefix 
with variable credits (1-4). IS Special Topics courses would be experimental 
because they are temporary. 
● A multi- or inter-disciplinary Toolkit course can be a 1-credit IS Special Topics 
course. 
● We will continue to investigate the feasibility of a system of tags for courses.  
 
The Curriculum Committee welcomes your input and feedback about the ideas and 
plans presented in this report. 
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APPENDIX A: Toolkit Courses 
 
Toolkit Discussion  
 
Quick Overview 
A Toolkit Course is a focused 1-credit course designed to provide 
students with the opportunity to develop a skill (an understanding, 
knowledge base, ability, competence) in order to take that skill and 
apply it in diverse settings or situations.  
 
What is a skill?  
● A skill is a demonstrated ability or competence  
 
Toolkit Guidelines: 
1. Toolkit courses are focused 1-credit courses designed to help student develop 
specific skills (abilities or competencies) that can be applied in diverse settings or 
situations.  
○ For instance, a toolkit course called “Building Professional Blogging 
Skills” would focus on teaching students to create a professional blog, 
identify an audience, write and design blog posts, employ marketing 
strategies for the blog, etc.  
○ A toolkit course called “Video-Editing” would focus on teaching students 
to create video project-files, import video clips, arrange and manipulate 
clips, and publish the compressed video to an online source.  
2. Toolkit courses should avoid focusing on a specific technology tool and instead 
focus on the overarching concept.  
○ For instance, a course called “Working with Spreadsheets” would not 
focus on Excel, but would more broadly focus becoming competent with 
spreadsheets (to include Excel, Google Sheets, etc.). 
3. Toolkit courses are graded on a pass/no pass basis.  
4. All students are eligible to take them. Toolkit courses do not require prerequisites 
except for those courses that are sequential.  
5. Toolkit courses should be explicitly named for the skill they are addressing. 
○ For example, “Video Editing” and  “Building Professional Blogging Skills.”  
6. Toolkit courses will carry an extended prefix that affixes the TK code to the 
discipline code similar to General Education Directions courses/ 
○ For example, ENTK or CSTK. 
7. Toolkit courses are ideal for half-semester, weekend, or “pop up” courses. 
8. Overall, the goal of a toolkit course is simply to provide students with the 
opportunity to develop a skill (an understanding, knowledge base, ability) and to 
produce something unique to this skill that is connected to their 
discipline/cluster/interests. 
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Proposing TK Courses 
1. Propose to Curriculum Committee as experimental courses. 
2. First offerings will be in Spring or Fall 2018.  
3. Rolling deadlines, HOWEVER, the Curriculum Committee will publish a list of 
those courses proposed prior to our October 20 mtg. to 
students/advisors/success coaches in Fall 17 before registration.  
 
 
Learning Objectives & Outcomes 
Outcomes should be specific and measurable (use words like identify, list, explain, 
create…) 
 
Writing Behavioral Learning Objectives and Assessments (from the American 
Psychological Association’s Standards and Guidelines for continuing education) 
● Rather than describing topics to be covered, learning objectives or outcomes are 
statements that clearly define what the participant will know or be able to do as a 
result of having attended the program. These learning objectives should be 
stated in measurable terms with action verbs that focus on the 
participant/learner’s abilities. 
● Learning objectives must be observable and measurable. 
● Learning objectives should (1) focus on the learner, and (2) contain action verbs 
that describe measurable behaviors. 
 
Verbs to consider when writing learning objectives: 
●list, describe, recite, write 
●compute, discuss, explain, predict 
●apply, demonstrate, prepare, use 
●analyze, design, select, utilize 
●compile, create, plan, revise 
●assess, compare, rate, critique 
Verbs to avoid when writing learning objectives: 
●know, understand 
●learn, appreciate 
●become aware of, become familiar with 
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APPENDIX B: Project-Based Courses 
 
PROJECT-BASED COURSE – DEFINITION AND SCOPE  
A project-based course engages students in developing solutions to real-world 
challenges, by using the students’ enthusiasm, creativity, and collaborative skills. A 
project-based course organizes learning around projects as complex tasks to 
address an in-depth question or problem. The scope of the project in a project based 
course is larger and broader than a traditional assignment in another course and is 
built around providing practice and real work environments. The majority of 
concepts are taught in the context of the project. A project-based course provides 
relevant and rigorous learning within a major or overall academic experience at 
PSU, and gives students an opportunity to examine a problem of public interest from 
multiple perspectives. Students are encouraged to draw on relevant prior 
knowledge and experience to investigate and respond to an authentic, engaging and 
complex question, problem, or challenge that is meaningful or that impacts the 
community/public. The project develops student skills such as critical thinking, 
problem solving, communication, collaboration, teambuilding/teamwork, decision 
making, dealing with uncertainty and self-management. The project features real-
world context, tasks and tools, quality standards, and impact that is presented 
publicly to people beyond the classroom. 
 
Project-based courses are unique in the following ways: 
● The need (specific problem, question, challenge) comes from outside the class/course 
(e.g., from entities in the PSU or larger community, from institutions, organizations or 
associations outside PSU, from business owners, from an alumnus, from a need/needs 
identified by students for a particular community or industry, etc.).  
● The outcome of the project is public (e.g., it is of interest and disseminated to a 
community; it is disseminated widely and provides value to a policy-making body or 
policy in a particular field; it is shared as a solution or as context/information to an 
entity outside the class, etc.). 
● The project drives the course (e.g., the applications of concepts are built around the 
goals and scope of the project; project elements are used to exemplify concepts and 
framework; the project provides a rigorous basis for the learning outcomes, etc.). 
Project-based courses have the following shared learning outcomes that are 
common across all project-based courses:  
● Students gain and apply collaborative and communication skills via interactions and 
presentations within and also outside the class (e.g., with external partners, across 
disciplines, etc.).  
● Students develop and practice specific professional expertise/techniques by 
performing complex tasks.  
● Students evaluate and provide solutions by considering a multitude of perspectives.  
● Students develop and apply general project management expertise/competencies and 
techniques (e.g., critical thinking, time management, planning, developing a 
dependable project control and monitoring system, etc.).  
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A project-based course could be based on a cluster project or a project in a 
discipline  
A Cluster Project is (definition created by the Integrated Clusters Guides, Summer 
2016) a well-defined activity or group of activities that together have clear scope, 
duration, resource commitment, objectives and measurable high impact outcomes. 
Cluster Projects are endorsed by one or more Integrated Clusters; they are 
interdisciplinary in nature, and they involve a team of different types of participants 
(appropriate combinations of students, faculty, staff, and external partners) 
collaboratively leveraging service, scholarship and research activities. Projects provide 
students with experiential, high impact learning activities and real-world experience 
beyond their classes. Projects might address specific needs of the University, the local 
or regional community, external Partners, or other stakeholders, and support and 
reflect the mission of the endorsing Clusters. 
 
A discipline project is (definition adapted from the definition above) a well-defined 
activity or group of activities that together have clear scope, duration, resource 
commitment, objectives and measurable high impact outcomes. Projects provide 
students with experiential, high impact learning activities and real-world experience 
beyond their classes. Projects might address specific needs of the University, the local 
or regional community, external Partners, or other stakeholders, and support and 
reflect the mission of a discipline, a program/programs or the university.  
 
How project-based courses are proposed 
General approach: 
● Project-based courses will receive a single code and number at the 3000 level (e.g. IS 
3003) and a common project designation in the title (e.g., “Project:”).  
● They will be free electives at this time. However, a program could put in a blanket 
request to have them count for electives in a major.  
● Repeatable for credit.  
● Graded OR Pass/No Pass.  
● Permission of instruction required. 
 
Procedure: 
● Faculty will use the experimental course form and process 
(https://www.plymouth.edu/committee/faculty/faculty-committees-and-appointed-
groups/curriculum/) to propose project-based courses. 
● Proposals will be reviewed by the PSU Curriculum Committee on an ongoing basis. 
Faculty can propose project-based courses in the Fall for the Spring semester 
implementation. 
● Proposal information that will also be disseminated to students should include the 
following project-based specific elements: 
 
❖ Project Course Title: PROJECT: ____________________      (27 characters or less) (** emphasize 
clear descriptive project titles) 
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Cluster:  
_____ Arts and Technologies    
_____ Education, Democracy, and Social Change  
_____ Exploration and Discovery 
_____ Innovation and Entrepreneurship 
_____ Health and Human Enrichment 
_____ Justice and Security  
_____ Tourism, Environment, and Sustainable Development 
_____ Integrated Cluster  
 
Credits:   _____ (specify class credit from a variable credit range of 1-4)   
   
Is there an External Partner connected with the project:  
No ______ 
         
Yes ______ (Please Identify): _______ 
 
❖ Project Definition  
o Project description: identify the purpose and driving question(s) of the project and 
how they connect with the overall course objectives and learning outcomes.  
o Public product: describe the product or outcome of the project and its 
importance/impact beyond the classroom. 
o Project stakeholders, partners and collaborators: list names and roles of project 
stakeholders, partners and collaborators (current or potential).  
o Key knowledge, understanding and skills: describe what students will gain by 
participating in and completing the project. 
o Logistics: include any locations (other than the assigned classroom), field trips (if 
possible, with dates), special features (e.g., community work dates, excursions, guest 
speakers, meeting with experts, attending workshops) (if possible, with dates) or 
supplemental materials that will be necessary to complete the project.  
o Time commitment: identify the estimated average weekly number of hours that each 
student will be expected to dedicate to the project in the classroom, outside the 
classroom in independent work and at other locations, field trips or connecting with 
project stakeholders/partners/collaborators.  
 
❖ Project Management  
o Tasks and deliverables and their completion requirements: describe tasks and 
deliverables, role(s) of each student involved in the project and what achievement of 
tasks and deliverables entails. 
o Project responsibility assignment: describe how student responsibility will be assigned. 
(E.g., a RACI chart is a technique that shows the areas of the project that each team 
member is accountable for, responsible for, or involved in - 
https://www.smartsheet.com/comprehensive-project-management-guide-everything-
raci ; https://www.projectsmart.co.uk/raci-matrix.php ).  
o Milestones: identify important dates and intermediary goals and deliverables.  
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o Measurable success criteria: include metrics, qualitative standards and acceptance 
criteria for what defines the success of the project.  
o Continuous improvement method: describe techniques/tools that will be used to 
improve processes. (E.g., plus/delta technique 
http://fhop.ucsf.edu/sites/fhop.ucsf.edu/files/custom_download/ACPS_Plus_Delta_Te
mplate.pdf ).  
o Project management tools: identify any means, techniques or platforms used to 
execute the project. (E.g., Gantt charts http://www.gantt.com/ , collaboration tools 
https://slack.com/ , project management software https://basecamp.com/ ).  
 
❖ Project Policies 
o Attendance and expectations: identify acceptable behaviors in relation to the project 
tasks and roles (e.g., interacting with partners, community work, participating in field 
trips). 
o Risk management: inform students about the risks involved in the project, as 
applicable. 
o Resources/training: list resources or training that are available in relation to the 
project. 
 
Models of project based courses: 
✓ Technical Communication 
 
✓ Program Evaluation (graduate) 
 
✓ Strategic Management (business capstone), Spring 2017 – project described as follows 
in guidelines accompanying Syllabus (can be seen at 
https://www.strategicexcellencepsu.org/ ): 
“The Capstone Project engages every student in the planning and running of an 
Internet-based business.  The business provides information and consulting on 
strategy, which is the subject of this course. 
All final decisions on the company’s strategies, operations and products will be made 
by students in the course. It is anticipated that the business planning will include 
making decisions on products, revenue sources, operations, budgets, etc.; creating 
content and managing a website; using analytics and research to support decisions 
and initiatives; collaborating with course participants and others; taking risks and 
dealing with uncertainty.  [..]. 
 
GENERAL EXPECTATIONS  
Every student is required to take a position performing certain responsibilities as 
listed in the table below. Every position is responsible for integrating work across the 
business and for ensuring consistency with goals and strategies. Each position is 
expected to communicate with all relevant positions and teams. Each position can 
enlist outside support (e.g., consult with a graphic designer; use content developed 
outside the class, etc.).  
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Each student is expected to create content for the web-based consulting business. The 
content can include strategy analysis and decision-making models, frameworks for 
analysis, survey or other tools, apps, etc. All content and products must be created by 
students and add value to the target market, target audience or final users.  
As is the case for entrepreneurs and business consultants, students should expect to be 
highly involved in collaborations within the class or with others (students in other 
classes, partners, etc.) and provide solutions or work for clients.  
 
Contributions to project-related class activities and decision-making are required and 
are part of the course participation. Among the aspects to decide on in class are: 
• Revenue streams decisions: e.g., selling consulting services and tools; context-
specific website advertising; selling other people’s information products (affiliate 
marketing); creating and selling own information products; blogging, etc.  
• Target market – main market; market segments; etc.  
• Product(s) and product lines (i.e., material on the website, web-based tools, 
types of consulting services, etc.) 
• Product and product lines organization (e.g., categories such as: strategy 
consulting and tools; research; examples, etc.) 
• Main short term and long term goal(s)  
• Generic strategy 
• Other business strategies” 
 
✓ Special Topics – Marketing, Spring 2017: Destination Marketing – described as follows 
in the Syllabus: 
“Destination marketing is a special topics course designed to engage students in the 
new cluster initiative where traditional classroom experience is extended into 
collaborative projects with regional businesses. Students will participate in a focused 
strategic marketing plan development and implementation project in conjunction with 
numerous state and regional agencies to help promote the north county of the state of 
Hampshire.  Balancing economic development with environmental awareness is a key 
requirement for responsible engagement of the natural resources of the state.  
Students will partner with a local marketing company that is contracted to investigate 
and develop opportunities for northern New Hampshire. 
 
Course Objectives 
 The primary focus of this class is applied marketing plan development.  
Students will be expected to develop a strong understanding of the unique needs and 
opportunities of the region as well as historical successes and challenges of the past 50 
years.   
 
Key Marketing Outcomes:  
1. Co-create a regional marketing plan. 
2. Develop a portal for initiatives. 
3. Develop marketing and supplemental materials. 
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4. Create a plan to include different stakeholders in all communications.  
 
Additional Perspectives Gained: 
1. Balance economic development with environmental concerns. 
2. Improve relationships with private landowners. 
3. Engage with regional and national business partners.  
4. Identify advantages of North Country region.  
 
✓ Special Topics - Service & Experience Design, Spring 2017 - described as follows in the 
Syllabus: 
“This course begins with a review of the capacity and utilization of PSU’s physical 
resources and, through collaborative interdepartmental efforts, initiates proposals to 
create programs, services and products using available resources.  In this course, you 
will work with others to gain teambuilding, decision making, product/service design, 
business planning, and other skills needed to effectively create and deliver a product or 
service offering.  This pilot program is intended to develop students who may want to 
continue with possible leadership positions in the newly created product/service 
offerings.  Students from all majors of study are encouraged to apply.  2 credits are 
awarded for successful completion.  Prerequisites:  minimum 3.0 GPA or instructor 
approval.  
 
Course Objectives 
The objectives of this course are to enable you:  
1) To become familiar with PSUs existing and future facilities. 
2) To understand the value of teambuilding and teamwork. 
3) To examine existing capacities and utilizations of existing resources. 
4) To anticipate and estimate necessary resources for new service offerings. 
5) To develop policies and procedures for developing and presenting new product 
and service offerings at PSU. 
6) To conduct feasibility studies complete with final presentations of findings.  
7) Gain experience managing projects and possibly running a small business.” 
 
✓ Special Topics – Marketing, PSU Design Company, Spring 2017, in collaboration with 
PSU Student Design Company – described as follows in the Syllabus: 
“This course will be an applied, experiential learning experience, responding to 
existing needs of partnered clients in the North Country town of Lancaster, NH.  In 
teams with students from AG 3550/PSU Student Design Company, you will be assigned 
a range of branding challenges, requiring framing, research, analytics and a creative 
solution.  
Your goal will be to set the stage to reverse the flow of younger professionals out of 
region by creating an attractive town environment – a preferred place for a youthful 
work force to settle.  You will be on the front-line, in the role of consultants tasked with 
delivering viable plans and developing a range of deliverables, in reports and in-
person.     
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This course will provide you a detailed understanding of brands and the 
communication of value to strategically targeted customers.  It makes recognition that 
we live in a world dominated by brands amidst explosive change in how we, as 
consumers of products, services and ideas, send and receive information.  We will 
develop a working model of how successful companies, organizations and individuals 
build core competency into an unparalleled value proposition to achieve competitive 
advantage. Special attention will be paid to developing your creative and storytelling 
abilities and a profound sense of ethical stewardship of brands.  
You will be supported by the clients, themselves, three PSU faculty advisors, the 
Enterprise Center at Plymouth and students from two other aligned courses, BU 
3460/Small Business Marketing and Operations and BU 3380/Business Innovation, 
working on different aspects of the same community development challenge. 
This course is supported by a PSU Innovation and Entrepreneurship Cluster Grant, and 
will be an important early step in the University’s effort to reinvent the learning 
experience.” 
 
✓ Business Innovation, Spring 2017 – described as follows in the Syllabus: 
“This course will be an applied, experiential learning experience, responding to 
existing needs of partnered clients in the North Country town of Lancaster, NH.  In 
teams, you will be challenged to energize an entire community, requiring framing, 
research, analytics and a creative solution.  Your goal will be to set the stage to reverse 
the flow of younger professionals out of region by creating an attractive town 
environment – a preferred place for a youthful work force to settle.  You will be on the 
front-line, in the role of consultants tasked with delivering viable plans and developing 
a range of deliverables, in reports and in-person.   
This course will provide you a detailed understanding of the critical importance of 
change in the face of a challenging economy, a maturing population and changes in 
technology and consumer preferences.  How does a charming but traditional New 
England town remain relevant?  Students will gain an understanding of how 
innovation can be applied in a large organizational sense, and walk away with a 
distinct set of tools to employ in envisioning and developing “what’s next”.  This class 
will evaluate a growing body of knowledge including design thinking, effective 
teamwork and change models, with case studies of success and failure.   
You will be supported by the clients, themselves, three PSU faculty advisors, the 
Enterprise Center at Plymouth and students from two other aligned courses, BU 3460 
Small Business Marketing and Operations and BU 3040 Special Topics – PSU Student 
Design Company, working on different aspects of the same community development 
challenge. 
This course is supported by a PSU Innovation and Entrepreneurship Cluster Grant, and 
will be an important early step in the University’s effort to reinvent the learning 
experience. 
Curiosity, design, demonstrate!” 
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✓ Small Business/Entrepreneurship Marketing and Operations, Spring 2017 – described 
as follows in the Syllabus: 
This course will be an applied, experiential learning experience, responding to existing 
needs of partnered clients in the North Country town of Lancaster, NH.  In teams, you 
will be assigned a small-business challenge, requiring framing, research, analytics and 
a creative solution.   
Your goal will be to set the stage to reverse the flow of younger professionals out of 
region by creating an attractive town environment – a preferred place for a youthful 
work force to settle.  You will be on the front-line, in the role of consultants tasked with 
delivering viable plans and developing a range of deliverables, in reports and in-
person.     
This course will provide you a detailed understanding of the critical importance of 
value-based marketing and professional operations in a small business.  We will 
develop a working model of how successful owners/managers connect marketing with 
operations to achieve competitive advantage.  We will explore examples of what works 
and what can go wrong and develop specific tools to use in assessing both operational 
vitality and marketing effectiveness.  The course will also consider the critical 
importance of planning and strategy, innovation, ethical management and 
sustainability. 
You will be supported by the clients, themselves, three PSU faculty advisors, the 
Enterprise Center at Plymouth and students from two other aligned courses, BU 3040 
Special Topics - Marketing and BU 3380/Business Innovation, working on different 
aspects of the same community development challenge. 
This course is supported by a PSU Innovation and Entrepreneurship Cluster Grant, and 
will be an important early step in the University’s effort to reinvent the learning 
experience.” 
 
 
 
